TWT Course
Assessment Rubric (Spring 2005)
Name: Faye Fields – TWT Scenario Teacher
Date of Unit Review: March 27, 2005

1. Needs
Assessment

F*
Score = 0

C
Score = 1

B
Score = 2

A
Score = 3

A “real” need is
not evident. The need
is not based on
student assessment
evidence and/or
connected to content
standards. It is more
of a unit description
than a needs
assessment.

A real need is
identified but the
information provided is
vague. And/Or evidence of
the match between the
need and the goal is not
strong. The need is based
primarily on antidotal
comments or general
statements.

A real need is
identified. The need is
based on two or more
pieces of student
assessment evidence and is
written with sufficient
detail. Quantitative
(numeric) assessment
information is provided
where appropriate.
Research based
information documenting
the need may also be
provided.

A clear and imminent
need is identified. The
need is based on two or
more pieces of student
assessment evidence. The
need and assessment
evidence is connected to
content standards. Both
qualitative and quantitative
information provide
evidence of need.
Research based
information documenting
the need may also be
provided.

COMMENTS on Faye Fields’ Unit: The needs assessment is very well done including both
qualitative and quantitative evidence of need. Ms. Fields did a particularly good job of
expanding on the evidence from test results, citing specific examples from her own
classroom-based research.
2. Enduring
Understanding
and Essential
Questions

Enduring
understanding
statement(s) and
essential questions
are not included or
are not written
correctly.

Enduring
understanding statement(s)
and essential questions do
not match the guidelines in
the curriculum (are too
narrow, not “kid friendly,”
etc.) and/or lack student
appeal.

Enduring
understanding statement(s)
and essential questions are
well written, “kid
friendly,” and will guide,
intrigue and keep the
students focused on the
unit goal.

Same as the “B” level
with an even clearer sense
that students will see a
vital connection to their
learning beyond the
classroom.

COMMENTS on Faye Fields’ Unit: Both the enduring understanding statement and the
essential questions are very well done. The essential questions are comprehensive,
intriguing, and appropriate for the grade level.
3. Instructional
Goal(s)

The goal(s) is not
well formed. And/Or
there is not a good
match between the
need and the goal.

The instructional
goal(s) is not well-formed
and/or is written more like
a measurable objective or
a brief description. And/Or
the evidence of the match
between the need and the
goal is not strong.

The goal(s) is
generally aligned with the
need and well-formed with
only minor improvement
possibilities.

The goal(s) is aligned
with the need and
exceptionally well-formed.

COMMENTS on Faye Fields’ Unit: Ms. Fields goal for the unit is stated broadly and describes
the overall educational target without getting too specific and overlapping with the
objectives.
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4. Learning
Objectives

Learning
objectives are written
incorrectly and/or do
not match the
instructional goal(s).

Learning objectives
are appropriately aligned
but many are not wellwritten in terms of verb
choice and/or the criteria
of audience, behavior,
condition, and degree.

Learning objectives
are appropriately aligned
with very minor
improvements needed.
May be missing one or two
criteria (audience,
behavior, condition,
degree).

Learning objectives
are appropriately aligned
and are exceptionally wellwritten to include all
necessary criteria
(audience, behavior,
condition, degree).

COMMENTS on Faye Fields’ Unit: Ms. Field’s uses two “good verbs” (describe and discuss).
Her choices of the verbs “explore” and “learn” are not advisable given that they are difficult
to measure. The objectives include the audience (students) and behavior but lack
information on the condition and degree. An “A” grade would require that Ms. Fields rethink
some of her verb choices, identify the conditions under which students would perform the
objectives, and add more specificity on the degree or minimum level of acceptability. An
example of a re-written objective would be: Given a journal exercise (condition), students
(audience) will be able to identify (behavior) a time with they were a minority and correctly
explain why and how it felt with 90% accuracy as indicated by a rubric (degree).
There are many good websites on objective writing. Ms. Fields might check out http://tlt.its.psu.edu/suggestions/research/Write_Objectives.shtml
5. Student
Assessments

It is unclear how
one would determine
if the learner
achieved the learning
objectives.

The assessment
methods are identified but
vague or limited.

Multiple methods of
assessment are identified
and include some authentic
characteristics.

Multiple and authentic
assessment methods are
identified. There is a
learner role in the
assessment process.

COMMENTS on Faye Fields’ Unit: Ms. Fields identified multiple ways in which she will assess
student achievement. She has gone beyond traditional assessments and identified several
assessments components. An “A” score would require more explanation of the assessment
process and some specific examples. There would also be evidence that students were
involved in determining how they will be assessed.
6. Teaching and
Learning
Strategies

The overall
strategies are not
identified or do not
match the analysis.

The overall strategies
are identified and
appropriate but are not
explained in sufficient
detail.

The strategies are
identified and appropriate.
Details on cooperative
learning, inquiry-based,
problem-based, and/or
project-based learning
illustrate how these
strategies elevate student
learning.

Same as the “B” level
with increased explanation
and examples that
illustrate a thorough
understanding of the
variety of engaged
learning strategies.

COMMENTS on Faye Fields’ Unit: Ms. Fields has identified appropriate strategies and attempts
to relate them back to her unit objectives. More detailed explanations on the strategies and
thoughts regarding the connection between the strategies and increased student
engagement, higher-order thinking, or self-directedness would move this toward the “A”
category.
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7. Developing/
Selecting
Instructional
Materials/
Activities

The instructional
materials/activities
are not aligned with
the instructional
goals, objectives and
analyses or the
quantity is not
acceptable.

The instructional
materials/activities are
aligned and minimally
acceptable.
The explanations are
vague or hard to follow. It
would be difficult for
another teacher to
implement this based on
the information provided.

The instructional
materials/activities are
aligned and the
explanations are
acceptable. Specifics such
as websites used or other
examples are provided.
Minor improvements
could be made by
providing more examples,
more details on context,
grouping, assessment,
tools, etc.

The instructional
materials/activities are
aligned and the
explanations are
exceptional. A
comprehensive
explanation is provided –
allowing for easy
implementation by another
teacher. Specific examples
are plentiful within the
explanation.

COMMENTS on Faye Fields’ Unit: Ms. Fields did a fantastic job of presenting her learning
activities. The activities are aligned with her objectives and standards and make good use of
technology. Ms. Fields provides enough information that another teacher could implement
her unit. The specifics, including links to online resources, move her along the rubric to an
“A.”
8.
Implementation,
Student Projects,
and Review

The final unit
was not implemented.

The unit was
implemented and at least
one student product is
available.

The unit was
implemented and multiple
student products provide a
good illustration of the
process.

Same as “B” level
with a “tips” reflection on
what worked and what
didn’t.

COMMENTS on Faye Fields’ Unit: Ms. Fields submitted two student products that reflected the
skills and learning experienced in the classroom. The computer-generated posters depicting
racism and prejudice were truly authentic and mirrored professional ones that you may see
in a public arena. Ms. Fields provided a wonderful reflection in the “High Points, Tips, and
Lessons Learned during implementation:” section at the bottom of the template. Clearly, her
tips will be valued and appreciated by other teachers who may be interested in implementing
the unit. Her explanation of using a jig-saw cooperatively learning activity allowed us to
understand a more effective way to engage students.
9. Technology
Use and
Integration

There is little
evidence of
technology use or
integration.

The technology use
and integration is limited
and exists at the entry
level.

The technology use
and integration is
appropriate and exists at
the adaptation level.

The technology use
and integration is
exceptional and exists at
the transformation level.

COMMENTS on Faye Fields’ Unit: Ms. Fields has integrated technology in such a way that it
facilitates the use of her identified teaching and learning strategies and supports student
achievement of the unit objectives and standards. Technology is a tool that supports the unit
content and is not pulled out as a focus of the unit.
10. Grammar &
Spelling

Very frequent
grammar and/or
spelling errors.

11. Timeliness

TWT interim
review was never
requested or was
requested after April
30, 2005 and/or final
project submitted
more than one week
late (after June 10th).

Six or more errors.

TWT interim review
was requested late between April 7th and
April 30th, 2005 and/or
final project submitted up
to one week late (by June
10th).

Very few errors (5 or
less).

All grammar and
spelling are correct.

TWT interim review
requested up to two days
late (April 6th) and/or final
project submitted up to
two days late (on June 4th
or 5th).

TWT interim review
was requested on or before
the April 4, 2005 deadline
and the final project was
submitted on time (on or
before June 3rd).

27

Total Score
* If a rubric category from rows 1-9 is designated an “F” the entire project is deemed unacceptable.
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Grading Guidelines:
A

30-33 points

B

22-29 points

C

11-21 points

F

<11 points

Consistently Exceptional Performance – All work illustrates the highest
quality and is beyond what is assigned in terms of amount and quality.
Fully Satisfactory Performance – All assigned work is completed and the
quality exceeds the minimum expectations.
Minimum Performance – The amount and/or quality of work is less than
expected on one or more course deliverables.
Unacceptable Performance
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